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Grigoris Skiadas

EFL educational 
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First, there were two…

Grigoris Skiadas
EFL Εducational Coordinator 

Urania Sarri
EFL Educational Coordinator 

?
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? ?
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Then, they became three …

Grigoris Skiadas
EFL Educational Coordinator 

Alexandra Nikolaou
Preschool 

Educational Coordinator

Urania Sarri
EFL Educational Coordinator 

?

?
? ?
? ?
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COMMON NEEDS

COMMON AIMS

COMMON VISION

COMMON WAYS TO RESPOND TO CHALLENGES 
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The benefits of  
technology

Easier communication/training

Exchange of material

Collection of feedback

Immediate support

Connection with other networks
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Practice of Mentoring  (Harrison, J., Dymoke, S. & 
Pell, T., 2006; Eades, C., 2001 )

Community of practice  (Cambridge, D., Kaplan, 
S. & Suter, V. 2005)   

Online communities of practice (Karavas, E. & 
Papadopoulou, S., 2014)

Teachers’ needs and perceptions (Alexiou
Alexiou, Τ., Penderi, Ε. & Serafeim, Μ. 2021)
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Roles
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Trainees
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mediated

•When issues 
occurred

•Changing pre-
school teachers 
points of view 
when needed 

feedback

•Pre-school 
teachers 
beliefs and 
attitudes

Active 
role 

•During the 
meetings 
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PROCEDURE
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Actions during the pilot phase

Actions during the 
implementation of the 
programme 
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PILOT PHASE -TIMELINE

Meeting/

pilot phase 
training/ 
challenges

Dealing with 
lack of 
teaching 
material

Help of  pre-
school 
expert                

Collecting 
feedback from 

teachers  

share/reflect 
with    pre-school 
expert      

Dealing with
methodological /
pedagogical issues

Help of  pre-school 
expert                

Dealing with
online lessons

Help of  pre-
school expert                
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The pilot phase  (after  the training programme)
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The general implementation phase

EXPANDING 
REPOSITORY

RESPONDING TO 
ADMINISTRATIVE PROBLEMS

RESPONDING TO 
PRACTICAL PROBLEMS

FEEDBACK 
ON TRAINING

REFLECTION

ONLINE MEETINGS
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Epilogue

The success of the 
cooperation between the 

involved educational 
coordinators within the 

E.A.N. context has led to 
further collaborations 

aiming at strengthening the 
English teachers in both 
Primary and Secondary 

Education.

An example of good 
practices for the 

motivation, support 
and guidance of 

teachers within the 
E.A.N. context.

The basis for more 
collaborative 

networks among all 
those involved in the 

program
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Thank You
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